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Værd at have viden om til simulationer/cases inden  

kurset for  

Basislægeuddannelsen 
Modul I & II 

 

 

 

 

Diagnoser/behandling af:  

 

 Akut myocardieinfakt 

 

 Akut abdominalt aortaanurisme 

 

 Anafylaksi 

 

 Blødning 

 

 COLD 

 

 Forgiftning 

 

 Hjertestop/algoritmer 

 

 Pneumothorax 

 

 Sepsis 

 

 Subduralt hæmatom  

 
 

 



Basislægeuddannelsen 

DIMS 

 

 
Generelt indtryk ved ankomst til patienten 

Sikkerhed på stedet? – Skab plads til behandling 
 

System Observation ”Straks” handlinger 

A – Airway 
(Luftvej) 

• Taler patienten ved ankomst? 
SE – FØL og LYT efter tegn og symptomer på 
luftvejsobstruktion? 

• ”snorken” / ”gurglen” 

• Stridor – inspiratorisk el. ekspiratorisk 

• Paradoks respiration  

• Sugning 

• ”Hoved-bøj – kæbe-løft” 

• ”Kæbe-løft” 

• Evt. aflåst sideleje 
 
Fasthold en fri luftvej med f.eks. 

• Tungeholder 

• Nasalairway 
 

B – Breathing 
(Respiration) 

 
SE – FØL og LYT efter respiration. Vurder: 

• Respirations frekvens 

• Bevægelse af begge sider af thorax 

• Undersøg for ydre skader (læsioner, utæt-
te dræn m.m.) 

• Se efter læbe-negle cyanose 

• Tilslut pulsoximeter 

• Stetoskoper på begge sider for luftskifte 
og lungelyde 

• Perkussion og palpation 
 

• Ilttilskud 
o 1-5 l/min. O2 via 

iltbrille 
o 10-15 l/min. O2 

via hudson ma-
ske med reservoir 

• Ventilation med rubens 
ballon 

• ”Ventilforbinding” af læsi-
oner / pean på slanger fra 
utætte lungedræn m.m. 

C - Circulation 
(Cirkulation) 

 
Vurder: 

• Hud: Farve, temperatur, fugtig/tør 

• Pulse 
o Radialispuls = SBT > 80 mmHg 
o Femoralispuls = SBT > 70 mmHg 
o Carotispuls = SBT > 60 mmHg 

• Kapillærrespons (< 2 sek.) 

• Blodtryk – palpatorisk eller stetoskopisk 

• Kontroller for ydre blødninger 

• Diurese? Overvej timediurese 

• Tilslut evt. 3-punkts EKG 
 

• Trendelenburgleje 

• IV-væske 

• IV-adgang 

 
Er patienten A, B eller C kritisk? 

Rækker ressourcerne? - Tilkald assistance? 
 

D - Disability 
(Dysfunktioner) 

 
Kontrol af bevidsthedsniveau: 

• Alert (Vågen) 

• Voice (reagerer på tiltale) 

• Pain (reagere på smerte) 

• Unresponsive (reagerer ikke) 

• Pupiller 

• Blodsukker 

•  

• IV glukose 

• Specifikke antidoter 

E – Exposure / 
Enviroment 
(Eksponer / miljø) 

 
Undersøg for yderligere fund: 

• Top til tå undersøgelse 

• Beskyt med det omgivende klima (kul-
de/varme) 

 

• Afbryd evt. eksponering 
(IV-medicin, medicinpla-
stre m.m.) 
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Patient safety depends on the skills, vigilance, and judgment of trained individuals
working as members of a clinical team that includes anesthesiologists, surgeons, nurses,
and technicians. Now, as never before, safe outcome depends both on better knowledge and
better management. This requires organization of caregivers, who may be strangers from
diverse disciplines, into teams.
One can drill an individual to work safely alone. One can rehearse a series of scenarios
with small groups (who regularly work together) to improve performance. But what does one
do with an unrehearsed group, called together in an emergency from several different
disciplines, usually including Anesthesia. These people may not know each other, their
roles, their special skills, and may even be hazy about each other’s goals. Rapid organization of
such an ad hoc team becomes a critical priority where patient safety is at stake.
The way by which such an ad hoc team from several disciplines can rapidly be helped to
function effectively together is by teaching all the “strangers” the principles of Crisis
Resource Management. These principles are not as well-presented in a written text or lecture
format, as one cannot introduce the sense of urgency that emotionally charges and changes
the impact. We believe the best teacher is experience gained in a realistic simulated
environment using a model driven, full human simulator. This simulated environment is
safe for both patient and trainee. © 2001 by Elsevier Science Inc.

Keywords: Simulator, simulation, crisis resource management.

Introduction

Once upon a time, before the specialty emerged, anesthesia could be provided
by almost anyone in an operating room. Anesthesia was performed by a single
individual working in isolation. Today, the Anesthesiologist is part of a team and
contributes to the full scope of perioperative patient management, involving a
variety of trained personnel, using a complex range of equipment and drugs.

In the operating room, teams come together from Anesthesia, Surgery,
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Nursing, and technical personnel (anesthesia, respiratory,
monitoring and perfusion technicians), in a suitable envi-
ronment, to provide efficient and safe patient care.
Groups from each of these specialties forming the “surgi-
cal team” regularly work together, and develop, in good
institutions, perhaps adequate management skills for com-
mon emergencies. The activity takes place in correctly
planned and maintained critical care environments: the
operating room (OR), emergency room (ER), and inten-
sive care units (ICU).

Quite a different approach is needed when people
from different disciplines are brought together by chance
under unusual circumstances, to manage an unexpected
crisis for which they may never have been prepared. The
first basic principle here is to try to form this group of
strangers into a functional group wherein all participants
can contribute their particular skills. This team-forming
does not usually succeed due to a lack of a unified
framework of behaviors that all participants understand
and follow.

For example, organization and team experience of the
critical care groups are of little value when emergencies
arise in unexpected places1 outside the OR, ER, and ICU
where no experienced groups are available. Those on the
scene must cope. Such people may not know each other or
what each can do. There exists neither delegation of tasks
nor a defined set of responsibilities. Those brought to-
gether by accident must attempt to form some sort of team
structure to be effective.2,3 Although they may struggle to
form a team, physicians and nurses don’t walk away from
responsibility for acute care, they try their best. It is here
that the principles4 of Crisis Resource Management
(CRM) (see Table 1) are important in organizing a group
of people to form a coordinated team. Such people may
never before have met, may have no idea what the skills of
the others are, may even be in unfamiliar surroundings,
and find themselves in an emotionally charged situation.
The principles of CRM are:

● establishing leadership and support for the leader
● recognizing specific functions of a leader
● the importance of communication
● the need for continuous reassessment
● the use of all available resources
● avoidance of fixation of ideas and goals, and
● consideration of personality traits for optimal group

performance.

Imprinting CRM Principles

Before discussing these points in detail it is worthwhile
considering how they should be imprinted, because they
must be firmly imprinted if they are to be applied in the
hopefully rare occasions when one must cope with an
unexpected crisis without losing one’s cool.

Is an expensive full-scale human simulator necessary to
fully imprint the CRM principles? A good speaker, in
lecture format, may convey the concepts of CRM effec-

tively. Nevertheless these will likely need reinforcement at
regular intervals, as with ACLS.8 Some CRM concepts can
be taught using less comprehensive simulators. For in-
stance, a flat-screen-based computer program Anesthesia
Simulator Consultant (ASC, Anesoft Corporation Anesthe-
sia & Critical Care Software, Court Issaquah, WA)5 can
teach a resident to consider multiple possibilities and
think of a wide range of differential diagnoses (think
“outside the box”). However, it is typically used by a single
individual to hone crisis management skills. Group dy-
namics are lacking. Another example of a simplified
simulator is ACCESS.6 Although simulators such as
ACCESS can be used for training the management of
simple crisis events, it is not model driven (i.e., the
operator sets the monitored parameters such as blood
pressure, heart rate, rhythm, etc.) and therefore the system
lacks the subtleties and complexities of the physiologic,
model-driven, realistic full human simulators.4

Table 1. The Key Concepts of Crisis Resource Management
CRM

Roles
What is a leader?

Steps back and manages an event
Sets clear goals
Organizes the team
Delegates responsibility
Distributes work appropriately

What is a follower?
Assumes assigned responsibility
Feeds back event management data
Provides task and cognitive support
“Owns” delegated problems
Roles can be exchanged

Communication
Address people directly—introduce yourself
Declare an emergency—urgency, not panic
Establish your communication paths
Use nonjudgmental comment
Close the loop—give feedback

Global assessment
Step back—physically and mentally
Step back to see the whole picture
Verbal review of patient and situation

● Avoids fixation errors
● Provides clarity of ideas
● Generates new ideas

Support
Asking for help when needed is a sign of maturity, not of

weakness
Incremental help may be called
What sources of help available?
When and whom to call for help
Type of help—advice, hands-on, specialized

Resources
Prepare for anticipated needs—special carts, memo sheets
Understand the infrastructure
Know how support systems work
Internal and external (think “outside the box”)

Adapted from Reference 1 and a CRM Instructor Course at the
Boston Simulation Center under the leadership of D Raemer.
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With the high fidelity simulators, it is easier for partic-
ipants to “suspend disbelief” and “buy into” the simulation
scenario.7,8 We believe that when, after small group dis-
cussion of the principles of crisis resource management,
this same group is immediately exposed to simulation in a
realistic environment with a high fidelity simulator1 that is
real enough to involve the participants personally and
emotionally in a group interaction, stronger imprinting
takes place. The simulation should be of sufficient com-
plexity and duration (Table 2) such that the CRM teaching
objectives (see Table 1) are demonstrated and docu-
mented. The performance of the participants is video
recorded and replayed during a debriefing session that
follows immediately. Video footage, in which real aircraft
accidents are re-enacted in a flight simulator, is used to
demonstrate nonadherence to CRM principles.4 The par-
ticipants readily participate in discussing the CRM princi-
ples and learn to apply the concepts, principles and
terminology. After this introduction, individual members
are then asked to comment on what they have seen and on
their own performance in light of the principles already
discussed. All comments by the session leader are support-
ive, nonjudgmental, and the video record is never re-
played to the group’s peers.

Such personal involvement in a full-scale simulator,
recreating an almost real-life situation, evokes physical
(e.g., tachycardia) and emotional responses in the parti-
cipants. It also brings the realities of the emergency
situation home to participants better than any lecture
could. This has been the universal comment of CRM
trainees (anesthesia, surgery and internal medicine resi-
dents, as well as nurses) at our institution*,2,3 (see Table 3).
Many go back into their niche in the medical community
with almost a sense of mission to spread these “new” ideas,
because their training in managing emergencies has never
included anything like this. They should carry with them
clear concepts on the principles below.

Leadership

The first person arriving on the scene of an unexpected
crisis must do everything: decide what’s wrong and what to
do about it, find information about the patient, send for
help (e.g., extra hands, drugs, equipment). As helpers
converge the initiator becomes, ipso facto, the leader. The
several tasks needed for case management can now be
shared: cardiovascular and respiratory support, repeated
checking of vital signs, calling for special tests, setting up
intravenous infusions and monitoring lines, the controlled
use of drugs. The group members become the sensors and
effectors for the leader who is the central control. Now the
leader stands back, physically and mentally, to avoid direct
involvement in such tasks that will detract from an assess-
ment of the overall picture.

Meanwhile each group member, via the initiator-
leader, is informed of the circumstances, the physical
findings, their interpretation, the chosen treatment plan.
Group members must understand each other’s function;
usually this is not necessary in a group that has worked
together before, but when strangers come together it is
essential. Group members must understand what their
and the others’ tasks are, what each is doing, and what
each is finding, how each can help the other.

Obviously, good communication is essential in fusing
the newly met individuals into a group, promoted by good
leadership. Regular feedback to the leader allows this
person to stand back and view the situation overall, which
would be impossible if distracted by involvement in spe-
cific tasks. A leader should encourage dialog by discussion
with the group of his/her interpretation of the clinical
findings and whether treatment should be modified.

One expects a response to a management plan. Regular
repeated checking of physical signs is mandatory to con-
firm the desired response or to modify treatment if
indicated. There are situations when the original diagnosis
is wrong and management that is based on it leads into
more trouble. Rechecking and re-synthesizing the physical
signs means going back to the beginning to seek other
possible interpretations using the combined knowledge of
the group. The idée fixe can be dangerous. In a crisis it may
be convenient and reassuring to adhere to a preconceived
notion about the diagnosis. Not having to think about
other causes leaves the team with one less problem to
tackle in a situation that presents multiple competing and
simultaneous demands. One can recognize three patterns
as ideas solidify:

● This and only this can be the problem. (“I am never
wrong!”)

● The problem must be anything but this.

● Everything is all right. The monitors are wrong. No need
to recheck the whole story.

As the case evolves, new signs appear, and those missed
initially become dominant. Always, even if all appears to be
going right, one should regularly recheck the data leading
to the diagnosis, with special emphasis on the contrary
data that seemed not to support the initial diagnosis.

It may happen that from the group another person
emerges as a possible leader. The guiding principle is
simple. The person best capable of managing the crisis
should be the leader, regardless of hierarchy, social status,
or gender. Let the person best skilled for the job do it.
Above all, do not jeopardize the patient by disputes within
the group. When it becomes necessary to change the
leadership, the leader may hand over, or the follower
requiring full attention of the team may request control.
For instance, when the predominant problem of respira-
tory resuscitation has been resolved (e.g., intubation com-
pleted), and urgent surgical management becomes the
priority (e.g., to stop a newly discovered major bleeder), all
team members must clearly be informed.

* Murray WB, Schneider AJL, Yodfat U, et al: ACLS megacode
training and testing with the METI simulator. STA Annual Meeting,
Tucson AZ, January, 1998.
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Supporting the Leader

Group members need to work with each other as well as
with the leader in a dedicated effort toward patient
support. If allotted a task, do it; leave other problems to
other people. Accept that the leader knows the overall
picture. It could be that others appear to need help; those
able to help should always inform the leader.

Should an allocated problem prove difficult, announce
this to the leader, wherever possible with an alternative
solution. Group members may see the problem facing
them in a different light, so that ongoing discussion must
continue; even the leader may be swayed by a different
perspective about the problem in hand. But never should
this discussion lead to open disagreement and confronta-
tion; all comments should take the form of noncritical
suggestions. Open disagreement is destructive of group
cohesion, so that argument and recrimination must wait
until the crisis is under control.

Communication

This is the web that binds a group, spun by the leader. To
make the silk strong and sticky here are some suggestions
for any leader:

● From bystanders and others discover as much as possible
about the victim, asking them to seek information about
general history, details of current treatments or known
allergies, and names of treating physicians.

● Introduce yourself to any participant who comes to
help: who you are, who they are, the circumstances of
the crisis, the physical signs, tentative diagnosis, present
treatment goals.

● As each succeeding participant appears, repeat the same
introduction so that everyone knows the others, and
knows about the status of the patient.

● Clearly define the task allotted to each. Do this concisely
and in “military style” requesting whoever is to do the
task to repeat it to prevent misunderstanding.

● Talk to the group. Clarify what you are doing and ask
them to do likewise. People carry out certain routines so
often that these become almost habit, not to be com-
mented on. For instance, team members placing tour-
niquets on the limbs (as per routine, and, without
informing anyone) to obtain venous access may occlude
blood flow to the pulse oximeter or cause false blood
pressure readings. Under these circumstances, it is
important for the others to know that the blood pres-
sure, the heart rate, and any other monitored response
may change.

● Encourage discussion of the treatment. Ask for ideas
and advice. Use the total knowledge base of the assem-
bled group.

● Calling for assistance: There may come a stage when it
appears that management lies beyond the skills of the
group. A call for help is a sign of good judgment and
wisdom, not of stupidity or weakness. One should avoid
the attitude of “we can manage this without interference.”

Personal pride is less important than patient welfare and
may be injured more if an avoidable disaster follows.

The call for help does not limit one to one’s own
department in a large hospital. “Thinking in a box” is to be
avoided: take help from wherever it may come. If other
resources are available, use them. Use your colleagues with
special expertise. The intensity of the call for help should
be tailored to the urgency of the situation:

1. Asking advice on the best way to handle a problem;
2. Request standby help should the present situation

become out of hand;
3. An urgent call for help: “we’re losing this battle, we

need you now”.
Communication is an essential requirement for those

supporting a leader. Those who have special skills must
inform the leader. If a task proves difficult or impossible,
but there is an alternative solution, suggest this. The
suggestion should be in the form of “owning the prob-
lem,” not as a criticism of the leader. Instead of replying
“you’ve given me something to do that is unreasonable/
impossible,” a reply such as “I’m not able to do this” or “I
can’t get readings out of this monitor” is preferable. The
notion should be: You, the leader, gave me this job and it’s
my problem. I’m sorry I can’t get it done, but can I suggest
an alternative?

Personality traits also need consideration. They may
influence interactions with the leader; they may aid or
hinder the fusion of a group, and are often influenced by
local culture and custom.

When talking, describe what you’re doing, what your
findings are, or your ideas for a different solution. Noth-
ing is too trivial in an emergency provided it does not
interfere. The rest of the time you will be listening.

Idle noise is an anathema to good communication.
Unnecessary conversation and comments during a crisis
should be avoided; radios should be silenced; the leader
should reassert full control whenever team members start
their own small group discussions; all information should
come to, and from, the leader.

In Anesthesia, CRM has been accomplished as part of
resident training8 at some institutions. Small groups of
residents are taken through routines for managing a
variety of known problems, some not uncommon, such as
respiratory or cardiac arrest. Where feasible the various
disciplines likely to be involved in any problem should
train together. For instance, nurses (ER, ICU, PACU),
surgeons and anesthesiologists can be trained in CRM
principles using the natural (usual) sequential arrival of
personnel (nurse, primary service, anesthesiologist) at the
scene of the crisis.3

Where not feasible due to scheduling or space prob-
lems, different models are needed. For instance, internal
medicine personnel are trained in CRM principles in
isolation. However, due to the generic nature of the
training in CRM principles, they can readily recognize, fit
into and function effectively when they encounter a leader
exhibiting strong CRM leadership behavior (Table 1).

Given the Institute of Medicine (IOM) Report9 on the
numbers of deaths due to errors in the United States and
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it’s recommendation for simulation training, we believe
that “error training” will likely be mandated within the
next few years and simulator-based CRM will be one
method of accomplishing this. The costs of such training,
while high, pale in comparison to the human cost to
society of these deaths (which are said to be equivalent to
several fully loaded Jumbo jets crashing per month).
Institutions with simulators can develop their own scenar-
ios for training. Institutions without simulators can part-
ner with those that have simulators.

We recommend that every division and department in
a hospital train their personnel in CRM principles so that
they may better handle unrehearsed emergencies with
strangers and learn the art of quickly bonding into an
effective team. This can best be handled by bringing
together individuals from different specialties to take part,
as a group, in managing simulated crises. In this very
realistic environment they learn and practice the basics of
CRM teamwork with sufficient imprinting that it stays with
them over an extended period of time.

The strength of crisis resource management training is
that although one doesn’t know what material one may
have to work with, one knows what must be made out of it.
One can trust in having the skills to do it, with followers
who have the skills to support the leader fully so that the
team of strangers can function effectively.
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Appendix 1: A Typical CRM Session

The participants (usually 2–3 nurses, a surgery resident, an
anesthesia resident) are invited to the Anesthesia Library

(set up as a lecture room). Using an overhead, built-in
LCD computer projector, the participants are introduced
to the CRM program and the objectives are stated. The
confidential nature of the training session is stressed and
a confidentiality statement is signed. The participants are
told that they are to act as locums and per diems in a new
hospital. They are given a brief overview of the facility and
invited to visit a ward in the new hospital to examine the
equipment and meet a patient.

They proceed to the Simulation Lab, which is set up as
an ICU room for a “null scenario” where nothing unex-
pected happens. They examine the “patient” (simulator)
and are given an opportunity to palpate the pulses, listen
to the heart and lungs, examine the crash cart and code
equipment, etc. They are told that the patient is developing
respiratory failure and needs to be intubated. This gives
the participants an opportunity to see how the drugs are
administered and how the simulator responds in real time
to physiologic events. The intensivist (an actor/instructor)
takes over the management of the patient and the group
returns to the library (waiting area).

During the next 6 minutes, the simulation lab is
changed to a very simple ward area outside the radiology
suite. The ICU monitoring equipment is removed and
only the crash cart remains. The nurses are requested to
transport a patient from the radiology suite to a ward.
(The other participants remain in the waiting area). On
arrival in the newly set up simulation area, the patient
initially is stable but soon deteriorates and develops respi-
ratory failure. A radiology technician (actor/instructor) is
frantically trying to talk to the patient, who recently was
quite awake and responsive. A radio is blaring in the
background. The frantic radiology tech becomes even
more frantic and is not of much use as a source of
information. A radiologist (actor/instructor) arrives, is
calm but not of much use either. A director is behind the
one-way-glass in the control room and is continuously in
contact with the actors via wireless headsets. A technician
controls the computer controlling the simulator.

When the nurses call for help, the primary service
physician (surgery resident) is called. The actors tempo-
rarily leave the room to enable the interaction between
the nurses and the new arrival (transfer of leadership from
nurses to surgeon) to be demonstrated and evaluated. The
tech and the radiologist have given several clues and
pieces of information and the point is to demonstrate how
many of these were actually “heard” by the nurses. The two
actors return to the room and create further chaos. Now it
is the turn of the surgeon to try to “control” the frantic
tech and the interfering radiologist.

When the patient develops further problems and fur-
ther desaturation, the anesthesia resident is called. Again
the actors leave to document how much information (or
not) is given to the new “leader.” One of the problems is
a nonfunctioning piece of equipment. It is instructive to
see how many times all the participants try to fix the
equipment and not one is looking after the patient. Finally
the patient stabilizes and an intensivist takes over the case
again.

The participants are then given a lecture on CRM
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principles with many examples from real life of problems
that occurred. A video, produced in a flight simulator, is
viewed. The events are based on a real aircraft accident.
The participants are invited to discuss the behaviors of the
aircraft crew using the several principles of CRM they have
just learned. The atmosphere is quite supportive and
participants readily join the discussion. The participants
then view their own video which is stopped at specific
points and the participants do much of their own debrief-
ing under guidance of the instructor. With their newly
found CRM skills, they readily identify behaviors that can
be changed next time. (Instructors are careful to avoid
terms such as right or wrong; terms such as what will you
do differently next time are encouraged.)

During the video debriefing, 3 distinct “hot seat” peri-
ods and 3 handover events are available for discussion and
analysis - the nurses functioning on their own and acting as
joint leaders, hand leadership over to the surgeon who
becomes the leader, followed by handing over to the
anesthesiologist who assumes leadership. Finally the anes-
thesiologist has to hand over to the intensivist. The
participants are quite excited during the debriefing as
they, for the first time, develop a framework to think about
the chaos at most “Code Blues” and their previous inability
to do anything about it.

Following the session, all participants are invited to
complete a questionnaire which explores their percep-
tions of the training session. The comments are used to
refine and adapt future sessions.

Appendix 2: Feedback (Anecdotal) Examples of
Applications of CRM Principles

Case 1: Patient with a Cardiac Arrest in the Recovery
Room

I had a patient who developed a cardiac arrest in the
recovery room (PACU). I acted as the leader, stood back
as I was taught, and did not get caught up in doing tasks
that would take my attention away from seeing the big
picture. I felt very comfortable managing the crisis, and
could tell the physician what had happened up to the
arrest, what my thoughts were and what the team had
accomplished up to this point. Many of the recovery room
staff thought this was the best managed cardiac arrest in
their experience.

Case 2: Patient with a Cardiac Arrest in the
General Ward

I went to a patient in a ward room after a Code Blue call.
There were 23 people in the very noisy and chaotic room.
I asked, as CRM taught me: ’Who is in charge?’ There was
only silence. I said “I am in charge. You do this. You do
this. You do that. You get out of the room.” Quietness
ensued and everyone had a task and managed it quickly
and efficiently. For the first time, I felt confident that I was
doing the right thing during a crisis.
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AVANCERET GENOPLIVNING
ERC GUIDELINES FOR RESUSCITATION 2005

HJERTE-LUNGE-REDNING = HLR
•	 �Ved konstateret hjertestop alarmeres først, og derefter gives cykler 

af brystkompression og ventilation i forholdet 30:2. Start med 
brystkompression. Tryk 4-5 cm ned, 100 tryk/min. Skift person til 
hjertemassage hvert 2. min. Etablér EKG-overvågning og intra-
venøs adgang. Intubér tidligt.

STØDBAR RYTME – VF/PULSLØS VT
•	 �Der afgives ét stød (monofasisk 360 J, bifasisk 150-360 J), og der 

fortsættes straks med HLR 30:2 i 2 min. Først herefter vurderes 	
rytmen, og der tages stilling til, om rytmen fortsat er stødbar.

•	 �Ved tvivl om, hvorvidt rytmen er fin ventrikelflimren eller asystoli, 
skal der ikke afgives stød, men der fortsættes HLR 30:2 i 2 min.

•	 �Hver cyklus består af Medicin-Stød-HLR-Vurdér; de to første cykler 
er dog uden medicintilførsel.

•	 �Giv adrenalin 1 mg første gang efter 2. cyklus, dvs. lige før 3. stød, 
herefter hvert 3.-5. min.

•	 � Giv amiodaron 300 mg efter 3. cyklus, dvs. lige før 4. stød, evt. 
gentaget 150 mg lige før 6. stød.

IKKE-STØDBAR RYTME  
– ASYSTOLI OG PULSLØS ELEKTRISK AKTIVITET (PEA)
•	 �Giv adrenalin 1 mg hurtigst muligt, herefter hvert 3.-5. min.
•	 �Giv atropin 3 mg hurtigst muligt ved asystoli og bradykardi 	

< 60/min.
•	 �Overvej pacing ved bradykardi og asystoli.

BØRN (INDTIL PUBERTETEN, DOG IKKE NYFØDTE)
•	 �Brug samme algoritme, dog med følgende modifikationer: Start 

med 5 ventilationer før første kompression. Kompressions-/ven-
tilationsforholdet er herefter 15:2 og energimængden ved	
defibrillering er 4 J/kg. 

GLEM IKKE
•	 �Overvej magnesium ved    K, refraktær VT og torsade. 	

Calcium ved    K og    Ca .
•	 �Overvej hypotermibehandling af genoplivede, bevidstløse 	

patienter.
•	 �Skab overblik, find udløsende årsag – også de sjældne, som 	

ikke dækkes her.

Udarbejdet af Hjerteforeningen og 
Dansk Råd for Genoplivning

Udarbejdet af DL. Isbye, J. Rosenberg, T. Frost, MK. Jensen, T. Lauritsen, 
C. Torp-Pedersen og FK. Lippert for ALS-instruktørerne i Danmark, 	
Dansk Råd for Genoplivning og Hjerteforeningen.

Produktion: Datagraf. April 2007, Bestillingsnr. 273

Folderen kan rekvireres hos Hjerteforeningen på tlf. 3393 1788, www.hjerteforeningen.dk 	
eller hos Dansk Råd for Genoplivning på www.genoplivning.dk

Medicin og joule

Præparat
Indikation

Voksne
IV./IO.

Børn
(indtil puberteten)
IV./IO.

Adrenalin
VF
pulsløs VT
PEA
Asystoli

1 mg bolus
hvert 3.-5. min.
Endotrachealt:
2-3 mg fortyndet i
10 ml sterilt vand

0,01 mg/kg bolus
hvert 3.-5. min.
Endotrachealt:
0,1 mg/kg
fortyndet i
5 ml sterilt vand

Amiodaron
VF
pulsløs VT

300 mg bolus
lige før 4. stød
Evt. gentaget
150 mg bolus
lige før 6. stød

5 mg/kg bolus

Atropin
Asystoli
PEA < 60/min.

3 mg bolus
Endotrachealt:
3 mg fortyndet
i 10 ml sterilt
vand

0,02 mg/kg bolus
Endotrachealt:
0,03 mg/kg
fortyndet i
5 ml sterilt vand

Calcium
Hyperkaliæmi
Hypocalcæmi
Calciumantagonist-
forgiftning

10 ml (5 mmol)
calciumchlorid
0,5 mmol/ml
bolus
Gentaget ved
behov

0,1 mmol/kg
bolus
Gentaget ved
behov

Magnesium
Refraktær VF /
pulsløs VT
Torsades de pointes
Hypokaliæmi
Digoxin-forgiftning

4 ml (8 mmol)
magnesiumsulfat/
magnesiumchlorid
2 mmol/ml
over 1-2 min.
Evt. gentaget 
efter10-15 min.

0,4 mmol/kg
over 1-2 min.

Energimængde
ved defibrillering

Monofasisk:
360 J x 1
Bifasisk:
150-360 J x 1
(Brug
producentens
anbefaling.
Ved tvivl: 200 J x 1)

Mono- og
bifasisk:
4 J/kg x 1

IV. = Intravenøs, IO. = Intraossøs
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avanceret hjerte-lunge-redning
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Kald hjælp

Bevidstløs?

Skab frie luftveje
Hjertestop?

Hjerte-Lunge-Redning = HLR 30:2
Fortsæt til defibrillator/monitor er tilsluttet

Vurdér rytmen

	 Samtidig med  
	 Hjerte-Lunge-Redning
	 •	Korrigér reversible årsager
	 •	�Kontrollér elektrodeplacering 	

og -kontakt
	 •	�Etablér og optimér:
	 	 	 IV-adgang
	 	 	 Luftveje og oxygenering
	 •	�Giv hjertemassage uden 	

afbrydelser når patienten er 	
intuberet

	 •	�Giv adrenalin hvert 3.-5. min.
	 •	�Overvej: amiodaron, magnesium, 

atropin

Stødbar 	
VF/pulsløs VT

Ikke-stødbar
PEA / Asystoli

Fortsæt straks 
med

HLR 30:2  
i 2 minutter

1 stød
360J 	

monofasisk
150-360 J 

bifasisk

Fortsæt straks 
med 	

HLR 30:2
i 2 minutter

Reversible årsager

Hypoxi
Hypovolæmi
Hypo-/hyperkaliæmi/metabolisk
Hypotermi

Tamponade
Trykpneumothorax
Trombose (koronar/pulmonal)
Toksisk

Kald hjertestop
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Basislægeuddanelsen 

Kommunikation om patienter

 
 

 

 

 

 



Basislægeuddanelsen 

Sådan giver man en ISBAR:

• Identifikation: Dit og patientens navn, 
afdelingsnummer og patientens alder. 

• Situation: Kun overskrifter. 
Vitalparametre. 5-10 sek. i alt.

• Baggrund: Sammenhængen, objektive
data. Indlæggelsesdiagnose og –dato. 

• Analyse: Hvad tror du problemet er?
• Råd: Hvad har du behov for? Hvornår? 

 



KERNELÆRINGSMÅL FOR BASISLÆGEUDDANNELSEN 
Udarbejdet af: Dansk Institut for Medicinsk Simulation 

Information: www.herlevsimulator.dk - dims@herlevhosp.kbhamt.dk - T: 4488 4000 - lokal 82803 

Kernelæringsmål for kurset i akut kommunikation. 
 
Forklaring til de enkelte læringsmål. 
 
 

 

1. Closed loop. 
 
Ved eksempelvis medicingivning: ”Giv 1 mg. adrenalin.” Denne besked givet fra læge til sygeplejerske. Når adrenalinen 

er givet svarer sygeplejersken: ”1 mg. adrenalin givet.” 

 

Closed loop omfatter dialog imellem 2 personer i et team. Formålet med closed loop er blandt andet at sikre at der ikke 

gives medicin i forkerte doser eller præparater.  Der er altså tale om dialog hvor modtageren mundtligt konfirmerer at 

han har opfattet den besked som er givet. Det tilstræbes at man har en klar modtager på de beskeder man giver. 

Mere generelt er formålet at sikre at der i et team der løser en opgave, forekommer så få misforståelser som muligt. 

Dette med henblik på at anvende tiden optimalt i den akutte situation. 

Closed loop kan ligeledes anvendes ved anlæggelse af katetre, afklaring af arbejdsopgaver, samt ved rekvirering af 

yderligere hjælp eller udstyr. 

 

 

 

 

 

2. Klar og tydelig tale. 
 

Det tilstræbes at al kommunikation i en akut situation foregår klart og tydeligt. Med dette menes at man ikke mumler.  

At man gentager sine spørgsmål, hvis man har fornemmelsen af at de ikke bliver opfattet. Det forventes at man opfordrer 

andre til at tale højere og mere tydeligt hvis man har indtrykket af at de ikke kan høres eller forstås.  

Indtræder en forværring i patientens kliniske tilstand under behandlingsforløbet bør man gøre opmærksom på det i en 

høj og tydelig tone, så ingen kan være i tvivl om det vigtige i observationen.  Dette kan være afgørende for hvor hurtigt 

og korrekt der handles på kritiske ændringer i patientens sygdomsforløb. 

 

 

 

 

 

3.  Klar rollefordeling/uddelegering af opgaver.  
 
I den akutte situation er det vigtigt at alle hurtigst muligt finder den/de arbejdsopgaver som er relevante for at patienten 

får hurtig og korrekt behandling. Denne rollefordeling bør være baseret på kompetence og uddannelsesniveau. En 

anlægger f.eks. venflon, en anden trækker medicin op. Der skal være en tydelig leder som primært samler informationer 

og udstikker retningslinier for hvilke behandling der skal institueres. Det er vigtigt at lederen har overblik over hvilke 

opgaver de andre teammedlemmer er i gang med, og evt. igangsætter passive teammedlemmer eller sætter nogle i gang 

med at kalde yderligere assistance. Lederen bør forblive ved patienten.  

Så snart et teammedlem har afsluttet en opgave, er det vigtigt at der gives besked fra denne om at vedkommende har frie 

hænder, eller på eget initiativ har påbegyndt ny opgave. 

 

Er der tid til det bør der inden påbegyndelse af behandling aftales imellem de enkelte teammedlemmer, hvem der gør 

hvad. F.eks. hvis der er meldt et hjertestop, hvor patienten ankommer i ambulance men endnu ikke er ankommet til 

skadestuen.  

Hvis det under behandlingsforløbet bliver klart at et medlem af behandlingsteamet har manglende erfaring med en 

procedure, bør denne person hurtigst muligt påtage sig anden opgave, eller acceptere at blive omdirigeret hertil af 

lederen. 

 

 



KERNELÆRINGSMÅL FOR BASISLÆGEUDDANNELSEN 
Udarbejdet af: Dansk Institut for Medicinsk Simulation 

Information: www.herlevsimulator.dk - dims@herlevhosp.kbhamt.dk - T: 4488 4000 - lokal 82803 

 

4. Kalde på assistance/kende sin begrænsning. 
 

Under behandlingen af ikke kun den akutte patient, men alle patienter, kan man på et tidspunkt nå til et punkt hvor ens 

faglige viden eller erfaring ikke er tilstrækkelig.  det kan her være nødvendigt at tilkalde hjælp fra bagvagt eller andet 

speciale.  

Der er flere muligheder i dette. Patienten kan være stabil efter den primære behandling, men kræver nu behandling som 

man ikke har erfaring med. F.eks. intensiv terapi med pressorstoffer. 

Patienten kan være uafklaret diagnostisk og hjælp fra en mere erfaren kollega vil kunne bidrage til bedre diagnostik,. 

Man kan også være i en situation hvor patienten trods behandling bliver tiltagende dårlig, og man er uafklaret omkring 

hvilke behandlingsstrategi der vil være den mest hensigtsmæssige for at opnå bedring i den kliniske tilstand. 

 

Det er vigtigt at erkende hvornår disse situationer opstår, således at man kan få den hjælp men har brug for. En vigtig del 

af lederrollen er netop at erkende dette. 

 

 

 

 

 

5. Tilfører teamet input. 
 

I en akut situation vil der altid primært være flere potentielle problemstillinger. Der kan dels være den diagnostiske 

problemstilling, som skal afklares, samt flere praktiske ting som skal gøres næsten samtidigt.  For en enkelt person kan 

det være svært eller umuligt, samtidig at sikre at der er lagt intravenøs adgang, sikre patientens luftveje, samt at stille en 

fornuftig arbejdsdiagnose på kort tid. 

Det er i en sådan situation vigtigt at opfordre de andre teammedlemmer til at komme med input til den faglige 

problemstilling. Hvad kan f.eks. være årsagen til at patienten er bevidstløs. Dette gør også at man undgår såkaldte 

fixationsfejl. Det vil sige at man lægger sig fast på en diagnose og hermed ikke er opmærksom på andre kliniske og 

parakliniske tegn der indikerer at man her bør mistænke anden årsag til patientens kliniske tilstand. 

Det kan også være at spørge om der er nogle i teamet der har forslag til yderligere tiltag. F.eks. anlæggelse af 

blærekateter til måling af timediurese hvis man havde overset dette hos en septisk eller blødende patient. 

 

 

 

 

 

6. Konstruktiv indgriben. 
 

Hermed menes indgriben overfor de ting der foregår i den akutte situation, MENS de foregår. Er en lægekollega eller 

sygeplejerske i færd med at give forkert medicin, skal dette korrigeres umiddelbart og det skal fastholdes at der skal 

gives anden dosis medicin eller præparat indtil dette er gjort eller personen klart demonstrerer at han/hun er i færd med 

at korrigere fejlen. Det kan også være at en person i teamet er påbegyndt en opgave som har lavere prioritet, end det som 

kræves for umiddelbart at sikre patientens liv. Her må man så bede personen om at påtage sig en mere vital opgave.  

Det må opfattes som misforstået høflighed at vente med konstruktiv indgriben af denne karakter til bagefter, idet det kan 

have betydning for patientens sikkerhed.  

Konstruktiv indgriben kan og skal gives på tværs af faggrupper.  
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7. Reevaluering./opsummering. 
 

Undervejs i den akutte behandlingssituation vil der være behov for at danne sig et overblik over hvilke tiltag der gjort 

indtil videre. Der er også behov for løbende at evaluere hvilke kliniske tegn patienten frembyder.  Dette kan dels være 

en hjælp til at stille en korrekt diagnose, dels en metode til at få afgjort hvad næste skridt i en behandling skal være. 

Ved et hjertestop kan det være: ” Der er nu gået 3 minutter siden vi påbegyndte behandlingen. Der er givet 1 mg. 

adrenalin indtil nu. Patienten har forsat ventrikelflimmer Vi har stødt en gang. Vi planlægger at støde igen.” 

Et andet eksempel kunne være en patient med øvre gastrointestinal blødning: ” Patienten er bleg og klam perifert. Han 

har hurtig puls og lavt blodtryk. Der er frisk blod i opkast fra patienten. Vi må mistænke en øvre gastrointestinal 

blødning”. På denne måde gøres resten af teamet opmærksom på hvilken diagnose der arbejdes ud fra. 

 

Denne opsummering må gerne foregå klart, tydeligt og eksplicit. så alle teammedlemmer har mulighed for at opfatte 

hvor man er i behandlingsforløbet. Således er reevalueringen en hjælp til andre teammedlemmer. Den er imidlertid også 

en hjælp til en selv.  Det kan være en stor hjælp at tænke højt, for på den måde at gøre det klart overfor sig selv hvor 

man er henne i behandlingsforløbet, samt om man har glemt noget. Skal der overleveres besked til andet personale som 

f.eks. bagvagt eller anæstesi er det vigtigt at alle betydende informationer om behandlingen indtil nu bliver videregivet 

præcist. Reevaluering/opsummering er således et vigtigt redskab til kommunikation med andre og et ligeså vigtigt 

redskab til at kunne lægge en plan. 

 

Bagvagter og kolleger fra andre specialer vil ofte gerne have information om hvad du har tænkt dig at de skal gøre, så er 

der tid til det er det vigtigt at kunne redegøre ikke kun for hvad men har gjort indtil nu, men også hvad man har tænkt sig 

at den tilkommende assistance skal udrette. Det er ligeledes også vigtigt at kunne understrege hvis hjælpen skal være her 

og nu og ikke om 5 minutter. 

 

Dette kernelæringsmål må anses for særdeles vigtigt for turnuskandidaten, som ofte vil være bindeled imellem 
f.eks. bagvagt, radiolog, anæstesilæge og sygeplejepersonale. 
 
 

 

 

 

8. Udvise indbyrdes positiv support i teamet. 
 

Umiddelbart en indlysende ting. Imidlertid reagerer alle mennesker forskelligt i en akut situation. Bliver patienten 

hurtigt mere dårlig vil man som behandler være under tidspres og vil måske føle sig fristet til at råbe eller vrisse af andet 

personale for at tingene skal gå hurtigere. Man kan her komme til at give indtryk af at mangle overblik. Man kan i 

værste fald risikere at andet personale trækker sig tilbage og dermed ikke bidrager optimalt til behandlingssituationen, 

fordi de menneskeligt og fagligt føler sig trådt over tæerne.  

Man bør anvende en bestemt og professionel tone under det akutte samarbejde og hele tiden holde sig for øje at det er 

patientens bedring og overlevelse der er det primære mål for behandlingen. Er der mulighed og tid til at rose andet 

personale eller evt. sige tak når der f.eks. er anlagt venflon, kan dette være med til at fremme en teamspirit som gør at 

den samlede behandlingsindsats kommer patienten til gode.  

Udover at bedre patientbehandlingen og mindske risikoen for utilsigtede hændelser vil denne adfærd forhåbentlig 

fremme din egen opfattelse af at arbejde i et professionelt og kompetent team. 

Husk at din facon om få år skal danne rollemodel for nye turnuskandidater. 
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